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Early learning success is a powerful
protective factor for children’s well
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Phase 1: Strategic Funding
* Better Start Literacy

Approach (BSLA) Pilot Trials
(5-6 years)

Pathway to Impact: . National |
Implementation Trial Implgmentat|on
(with MoE)

Early
Childhood
Pilot trials

Phase 2: Strategic Funding
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BSLA Development: He Awa Whiria or Braided Rivers UC@

Approach to integrating knowledge streams UNIVERSITY OF
p p g (Macfarlarget al. 2011; Gillon andgMacfarIane, 2017) gﬁgﬁ.ig}iﬁﬁy&
Indigenous | Western
Science and
Kaupapa y ‘ Non-
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Science | Science
Ecological Cognitive Psychological
Whanau engagement: Quality Literacy Expect Success
Culturally relevant Instruction Create successful learning

experiences- strengths based
ways of working that are
culturally inclusive

literacy activities
Valuing home languages

Multidimensional / structured
approach to literacy teaching
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Evidence-Based Class Literacy
Instruction for Children With
Speech and Language
Difficulties

Gail Gillon, Brigid McNeill, Amanda Denston, Amy Scott,
and Angus Macfarlane

This study investigated the response to class-wide phonological awareness and oral language
teaching for 40 children who entered school with speech and language difficulties. A stepped
wedge research design was adopted to compare the immediate impact of the 10-week teacher-led
instruction. The progress of the children with speech and language difficulties was monitored
over the first echonl vear and comnared with 110 children with lanonace difficnlties alone and
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A controlled intervention study supported the effectiveness of teachers implement-




e Total of 25,747 children assessed at baseline
 Mean age = 67.4 months (SD =6.1)

* 49.1% NZ European
* 26.1% Maori

* 8.6% Pasifika

* 9.3% Asian

3000

Frequency

* Baseline data comes from
620 different schools across

16 regions

1 2 3 4 5 6 7 8 9 10
Socioeconomic deprivation decile

UNIVERSITY OF
CANTERBURY

Te Whare Wananga ¢ Waitaha
CHRISTCHURCH NEW ZEALAND

BETTER START

Distribution of deprivation (1 = low deprivation;
10 = high deprivation) e
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Regional distribution of baseline BSLA data
(n =25,747)

West Coast
-

Auckland

Taranaki Bay of Plenty

Southland

Otago

J/
Nelson Canterbury

Marlbor,
ﬁfé%hswatu- Gisborne L@

Whanganui Hawke's Bay
BETTER START

LITERACY APPROACH
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Phoneme

o identity scores

at school entry

. (n= 8185 children
: aged 5;0 — 5;3)

Learning goal 73% Proficient 27%

UNIVERSITY OF
CANTERBURY
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Te Ara Reo Matatini




Phoneme identity after ten weeks of BSLA teaching

ée (n= 4,949 children; aged 5;0—5;3)

2000

74% of children
show proficiency
post 10 weeks of

g BSLA Tier 1
£ teaching

(scores of 8, 9 or
10 correct)

1500
1000
500 —

0 I I I I 1 | I I
0 1 2 3 4 5 6 7 8 9
Initial Phoneme Identity Scores U
L
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BETTER START CAN TERBURY
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Children Aged 5y0 to 5y3 — Baseline

Letter Sound Knowledge (Set 1: m, p, t, n, d, ¢, |, s)

34.5%
1000 proficient
(n= 8185 children
5 aged 5,0 - 5;3)

0 1 2 3 4 5 5 T 8
Letter Sound Knowledge (Set 1) Scores

Learning Goal 65% Proficient 35%

UNIVERSITY OF
BETTER START CANTERBURY
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Frequency

Letter Sound Knowledge (Set 1)
10 week assessment

3000

2000 -

1000 —

=T Iﬁ T T n

I I
0 1 2 3 4 5 6 7 8
Letter Sound Knowledge (Set 1) Scores

Proficient 84%

n =4,949
aged 5- 503

re-assessed at Ten
Weeks

84% of children
were proficient
after 10 weeks

UNIVERSITY OF
BETTER START CANTERBURY
LITERACY APPROACH | s Mo il

Te Ara Reo Matatini



ée Baseline Letter Sound Knowledge Set 2 (chshthg, b,f vwjhaelou)

3000 - Children aged 5,0-

5.03
n =4,949 re-
15% assessed at
2000 - proficient Baseline
at
C@ baseline

0 T T I T 'T"T'If”ﬁlﬁml T || T |jl| T || T || 1 || T ||_l|
0 1 2 3 4 5 6 7 8 9 10 M 12 13 14 15 16 17 :T
Letter Sound Knowledge (Set 2) Scores % =,
UNIVERSITY OF
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Letter Sound Knowledge Set 2

ée Children Aged 5y0 to 5y3 — After 10 weeks

1000
n =4,949 re-
800 - assessed at Ten
Weeks
>
2 600
z
8
L
400 -
200 -
O 1 I I I I I I I I I I I I I | |
o 1 2 3 4 5 6 7 8 9 10 1 12 13 14 15 16 17
Letter Sound Knowledge (Set 2) Scores
U LHJ
_ L J UNIVERSITY OF
. . BETTER START CANTERBURY
70% proficient LITERACY APPROACH [ & e Wananga o wataka
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MEAN SCORE ON LETTER SOUND SET 2

16

14

12

10

o

Letter Sound knowledge growth (Set 2)
Baseline to post 10 weeks of BSLA teaching (n= 3440 children)

—t=Nl30ri ==-=Pasifika

e «e NZ European -=—Asian

BASELINE

ASSESSMENT POINT

TEN WEEKS

Growth significantly
greater for Maori
and Pasifika
Learners (p < .01)

UNIVERSITY OF
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LITERACY APPROACH | s Mo il

Te Ara Reo Matatini
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Early Childhood Project

Investigating children’s foundational oral language and self
regulation skills that support early learning success within
the context of their whanau and early childhood learning
centres.

 Whanau and teacher workshops, online whanau
support

* Coaching and mentoring in-centre support

e Controlled study supporting children with
increased needs

* Speech, oral language, self regulation
assessment measures over time

Participants

: National
E Tipu e Rea SCIQNCE

Challenges

486 tamariki aged 3-4 years, their
whanau and kaiako
Followed until school entry




Predicted Cognitive Flexibility Scores over time by Language Group (n = 408)

Predicted Cognitive Flexibility Score

80

60

40

20

4.25

Late language developers
Early language developers

4.5
Age

4.75

— Intermediate language developers

UNIVERSITY OF
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Word Learning: vocabulary
WOI'dS Can POP elaboration techniques.
Can you keep the conversation
going? Back and forth high
quality conversations.

Phonological Awareness:
Awareness of sounds in words of
their language.

Oral Narrative: personal
narratives and story retell.

UCw

UNIVERSITY OF
CANTERBURY

Te Whare Wananga o Waitaha
CHRISTCHURCH NEW ZEALAND

Print Awareness: relating print to
speech.
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Reading Notes:

Manu and Pekapeka

These reading notes are designed for preschool children to build their oral
language skills within the “Words Can POP” framework focusing on word
learning, conversations, phonological awareness, oral narrative and print
awareness.

WORDS Word Learning

Highlight the target words using the word elaboration techniques in each
prompt box: perched, delicious, canopy. After you have read the story
revise the meaning of the target words as you summarise the story.
Extension: Select other words related to the story to discuss with the
children. For example:

Manu is eating the sticky sap from the tree.

Pekapeka are nocturnal animals, so they are usually active at night.

CAN you keep the Conversation going?

Engage children in a conversation about the story. Aim to keep the
conversation going for five turns each. Follow the children’s lead and give
children plenty of time to answer.

You may also want to ask questions fo prompt the conversation and to
check the children’s comprehension of the story.

Prompt Questions:

s When is a bat/pekapeka active?
'h her kinds of food would Manu like to eat?
i they i in the free canopy?

UCwe

UNIVERSITY OF
ANTERBURY

e Whare Wananga o Waitaha
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Illustrations by: Susan Trisna




UC
f
=X

Place-based Stories (in partnership with Te g
Taumutu Runanga)

CANTERBURY

Te Whare Wananga o Waitaha

CCCCCCCCCCCCC NEW ZEALAND

ot S i .
d th Uddiongl pl gha (G The Creation fradifgrr:;cfggzznfgn: s ¢ AT
i e Te Taumutu Runanga o k
Ngai Tahu of Tu nada Te Taumutu Rananga o

Ngai Tahu

Giant Pouakai
Ruru and the Giant Pouadkai
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Words Can POP! Video Series
Unlisted UC Education, Health and Human De.. -1/15

% Whanau video series — 15 videos

-~ -,

= 3

1. Introduction to Words Can
POP! Video Series

UC Education, Health and Human D
P 2. Building Children's Word

2 RS Knowledge

UC Education, Health and Human D

>

4. What Makes a Quality
3 Giaia ot Conversation - Part 1

S BB cescason Heskhand Human

F 3. Making Words Memorable
. 18 "'"m“" UC Education, Health and Human D
I nt roau Ct' on tO ] 5. What Makes 3 Qualiy
5 || Wamee Conversation - Part 2

UC Education, Health and Human D.

Words Can POP! I e
video series

7. Pointing out Print

h m UC Education, Health and Human D

N *| 8. Whatis an Oral : 10. Words Can POP Strategies
z 1 e in Action

m UC Education, Heahl
_ 9. Supporting Chi
9

Stories

P Pl ) oo03/1s3 _@. UC Education, Heahl

UC Education, Health and Human D.

11. What is self-requlation?

UC Education, Health and Human D.

12. What is co-regulation?

UC Education, Health and Human D.

1. Introduction to Words Can POP! Video Series
o Listenable Recently upl

5 Unlisted

230 views + Jun 17, 2021 @5 1 GP DISLIKE ) SHARE =4 SAVE ... QW‘ e Ambient S
: National
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13. How to support children to
learn about emotions

UC Education, Health and Human D.

14. Books to support emotions

UC Education, Health and Human D.

15. Self-regulation games and
the importance of play

UC Education, Health and Human D.
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Self- Waiting

Regulation n =20
n=13

Language
n=15
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Significant effect of small
group [t(58)=3.47,p =
.001] and coaching [t(58) =
2.55, p =.01] over waiting

group.

Elaborated Vocabulary Scores

Coaching Small Group Waiting Control @ UC@
Intervention Groups

Words UNIVERSITY OF

gg

= - Can POP! Oy
P R E LI M I N A RY Te Ara Reo Matatini
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 Significant effect of
coaching over waiting
group, t(58)=1.95, p=.05

OraL Comprehension Scores

O L N W H» U O N 0O ©

Coaching Small Group Waiting Control
Intervention Groups

1 | uCcw

UNIVERSITY OF
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P R E I_I M I N A RY Te Ara Reo Matatini




l lC@ Te Kahui Pa Harakeke

UNIVERSITY OF I -bej 1
CANTERBURY Child Well-being Research Institute
Te Wi Wa o Waital

nnnnnnnnnnnnnnnnnnnnnnnn

Phase 1: Strategic Funding

* Better Start Literacy
Approach (BSLA)

Pathway to Impact:
Implementation Trial

BSLA Pilot
trials)

BSLA Roll-out

Early
Childhood
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Phase 2: Strategic Funding
 Words Can POP

Pathway to Impact:
 Words Can POP
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Brigid McNeill
brigid.mcneill@canterbury.ac.nz

25

;_ Te Kahui Pa Harakeke A : Na.tiOﬂ?J
. . : BETTER L ETneRes
gzg%ga%g; Child Well-being Research Institute START et séhcalli ng‘é SE
CHRISTEHUREN NeW ZEALAND B ETTER START
LITERACY APPROACH

Te Ara Reo Matatini



mailto:brigid.mcneill@canterbury.ac.nz

